Exploring Dogme ELT in a Text-Book Driven Classroom

By Joel Hanson

Monday, February 6, 2012: 12:15-1 pm

Agadir Room

The Dogme ELT approach is designed free instructors from a dependence on materials and technology and work with nothing more than the interests of the people in the room. We can focus our attention on what students want to talk about and simply help them with the language that emerges. Because most of us are required to use textbooks, this workshop will demonstrate how we might insert some Dogme moments into our existing lessons. 

Sample Dogme LPs (many taken and adapted from Teaching Unplugged by Scott Thornbury and Luke Meddings, Delta Teacher Development Series 2009)
1) Snapshots (from TU p. 54)

A) Tell the class the week before to take a snapshot of something they do, or a place they go, and bring it to next class. They can collect some physical evidence of something they have seen (e.g. a leaflet) or take an actual picture with their mobile phone.

B) Ss take turns showing their photos to the class and Ss ask questions (when and where it was taken, why it’s relevant to their life, etc. Ss also have an opportunity to react to the photo.) Make notes while they’re talking and help with language. Draw the Ss attention to it between each photo presentation.  

C) Then, divide the class into two groups. Have each group put its photos in chronological order. (At 8 am, Yasmina was on her way to school and walked by this tree. At 1 pm, Reda was eating lunch and...) Groups take turns sharing their narratives with the class. Encourage them to be as explicit as possible. Other groups listen and ask questions. If there are only enough students for one group, have them prepare one narrative.)

D) Keep the Ss in their groups and have them discuss what their favorite time of day is and why.

2) Soundshots (from TU p. 54)

The procedure is similar to Snapshots but the Ss bring in 30- to 60-second recordings made with their phones. Ss take turns playing their recordings while the rest of the class listens, takes notes, and guesses where they were recorded. Ss compare notes in pairs (specifically what sounds they heard that gave them clues about your location). Ss take turns sharing their guesses and why they think they’re correct. Help with language and create vocabulary sets as they come up.

3) Headlines (from TU (p. 38)

A) Write a headline on a large piece of paper that summarizes—and exaggerates—a recent event in your life. Internet Disaster Leaves ALC Cut Off from the World. Write the headline on the board and invite the class to ask you questions to get the gist of the story. Help with language if necessary and write their questions on the board for use in the next activity.

B) Tell the Ss that you want them to think of a story from their lives, and to write a headline for it. Make sure to take a look at each headline before you start the activity and help with language as needed.

C) Hand out half sheets of paper and tell the Ss to write out their headlines in large, legible script. While they’re working, set up the chairs in two rows facing each other (or stand in two lines). For large groups, have the students make concentric circles, the inner circle facing outward toward their partners who are in the outer circle. The Ss in the left line hold their headline so that they’re clearly visible. The Ss in the right line interview the Ss on the left about their headlines. As they ask Qs, listen and help with language (and note good questions and responses on the board).

D) After a couple of minutes, call out ‘change.’ Once the interviewers have moved one student to the right, point out the good questions and responses you heard as well as problematic sentences and ask for correction. Then, give the Ss a minute or two to interview their second partner. Repeat the process until all of the interviewers have had time to ask questions about the headlines. 

E) Before the Ss switch roles, point out boarded language that might be helpful for them before they continue the activity (question forms, problematic vocabulary, pronunciation, etc. 

F) In open class, ask the Ss what stories were the most interesting and why. 

Could be used in conjunction with any textbook lesson on storytelling/newspaper headlines like: Interchange 3 Unit 4 pp. 22-23.

4) How are you feeling right now? (Adapted from Luke Medding’s live lesson) http://www.teachingenglish.org.uk/seminars/live-lesson-dogme)

A) T says, “How are you feeling right now?” and writes the question at the top of the board. 

B) In pairs, T asks Ss to discuss how they’re feeling right now and why.

C) T hands out post-it notes and asks everyone to write down a sentence or two about how they’re feeling and sticks them up on the wall. T asks Ss to stand up, visit each paper on the walls in pairs and take a quick tally of the most popular responses.

D) T tells the Ss that most of the responses were about being nervous. T asks, “What kind of situations make you feel nervous? Discuss in pairs.” T monitors and helps with language, notes good uses of language and problematic uses and puts them on the board for open-class discussion.

E) T asks one student from each pair to take out a sheet of paper, draw a star on it, and note down five situations that make you feel the most nervous.

F) T puts pairs into groups of four to discuss, find out if they agree on any of them. T asks Ss to 

G) T asks Ss to write down the following question on a sheet of paper: What do you do to get over being nervous? Ss write down a sentence or two, T collects and corrects them, redistributes them and has the Ss mix and mingle, and ask a yes/no question to find the person in class who has their paper. Ss ask follow-up questions once they find the person they’re looking for.

H) T calls on a few Ss to share what they discovered in open class. T puts the Ss in pairs and asks them to rank the top three remedies for nervousness. 

I) T ends class with Ss in groups of four deciding what they think is the best remedy for nervousness.

5) Space Travellers (from TU p. 32)
Prepare a handful of statements that might produce a wide range of opinion.

1) I think women should always wear some makeup.

2) I hate to wear bright colors.

3) When choosing clothes, looks are more important than comfort.

4) Men should spend as much money on themselves as women do.

5) Older people care about their appearance as much as young people.

6) I don’t like big glasses. They’re less stylish than small glasses.

Write the follow words on large sheets of paper: Agree, Disagree, Not sure.

Place the Agree sheet on one side of the room, the Disagree sheet on the other side, and the Not Sure in the middle of the room and inform the Ss that these represent the positions they can take depending on how they feel about the opinions you’re going to write on the board.

Write one of the above statements on the board (e. g. I hate to wear bright colors.) and have the Ss stand up and move the appropriate spot in the room that expresses their position. Then, they tell the people nearest to them why they have chosen to stand there.

Prompt the other Ss to explain the position they have chosen to the whole class. Don’t challenge their reasons but ask follow-up Qs to draw them out and help with language as necessary. Write this language on the board including problematic words and phrases you contributed. At this point, other Ss have a chance to change their opinions based on anything persuasive they’ve heard. They just have to explain why to the rest of the class. Discuss the language on the board and check meaning with the Ss.

End with the Ss writing their opinion down with the new language on the board. Repeat the exercise with another statement or change the wording of the original (e.g. I hate to wear dark colors.).

Could be modified to teach a wide range of textbook topics. Touchstone 4 Unit 1 Lesson A: Using comparatives to express opinions about clothing/fashion.

6) Where I’d Rather Be (from TU p. 47)

A) Draw a triangle on the board and on each point write: Where would you rather be? Who would you rather be with? What would you rather be doing? 

Invite the Ss to ask you Qs while another student notes down your answers on the board. Answer any further Qs they may have, refining the language and writing any useful question structures that emerge, such as:

Who’s/Where’s/What’s that? 2) Why would you rather be with h/her? 3) Why would you rather be there/doing that?

B) Have the Ss draw their own triangles, writing one- or two-word answers to the Qs. Divide the class into groups of three, have them look at each other’s triangles, and ask Qs about them. Monitor and help with language as necessary.

C) In open class, have the Ss share the most interesting responses with the class. Then, put them in pairs and have them suggest something else the class might enjoy doing and write it on a sheet of paper. Collect them, read them out one by one and discuss the alternatives. Everyone writes down their favorites and the class votes on the favorite. If the group is small, arrange to meet sometime outside of class! 

Could be used in conjunction with any textbook lesson about preferences: Interchange 3 Unit 8 pp. 50-51.

7) Lightning Talks (from TU p. 37)

Materials: dice (one die for each pair in the class), a whiteboard or a large piece of paper to substitute as a whiteboard, a piece of paper for each student, markers or pens.

Write these categories on the whiteboard:

What I like (and don’t like): 

1) about my room 2) about my house 3) about my town 4) about my region 5) about my country 6) about my world

Roll a die and speak to the class about a topic indicated for about a minute (shorter amounts of time for lower levels). Then, divide the class into pairs. Each partner rolls the die to determine their topic. Then, the should make some brief notes about the topic before they speak about it. Monitor and help with language as necessary.

When the Ss are ready, have one person in each pair speak to their partner about their topic for a minute (time this and let them know when 15 seconds remain). If they lose track or run out of things to say, their partner prompts them with questions. The partners then exchange roles, and the process is repeated.

Each person then repeats their one-minute talk for the whole class with the support of their partner who prompts in the same way, as required, perhaps using phrases like: “Did you say…? You said…”

The focus is on fluency, but as people talk, make a note of things they have said effectively, and things they could still improve, and discuss these in open class.

Could be modified and used with textbook lessons about: 1) the home, 2) travel, 3) world problems 4) giving and getting advice, 5) responding to suggestions: Touchstone 2 Unit 7 Lesson C. 

8) Writing to Music
Have the Ss take out a sheet of paper. Play an instrumental track (e.g. I played a piano piece by Harold Budd/Brian Eno called ‘Late October’ from a record called The Pearl) and have the Ss think of two characters, a setting, and a conflict. They should write it down while the song is playing. Play the song a second time if necessary. Share your own version before calling on other Ss to share their stories. Encourage Ss to ask follow-up questions to flesh out details of the story and to push the writer to think of a possible ending. Correct language as necessary. Then, when all the Ss have shared their stories, ask them to finish them at home and bring them to next week’s class. 

Could be used at the beginning or ending of: Touchstone 4 Unit 1 Lesson C: Telling a story in the present tense). Again, this is a common theme in textbooks: talking about a vacation, sharing a story about an unusual event that happened, etc.
9) Secret Treat (from TU p. 53)
A) Tell the Ss to buy something small for themselves (no more than 50 dhs)—a little treat—and bring it to class. It can be anything at all but something they will enjoy and they must keep it a secret. Tell them you will do the same. Bring a bag to class. Ask the Ss to put their items in the bag and don’t forget to add your own. Then, invite each student to take something out of the bag. If it’s theirs, they shouldn’t say. 

B) The Ss take turns describing the items they have selected. Help with language as necessary (and put relevant words or phrases on the board). Then, have Ss guess who bought the items and why they think they bought it. If the person they guessed didn’t buy it, this person then takes on the task of guessing who did. 

C) Invite everyone to say why they chose their item for themselves. See what language emerges, and help by adjusting, highlighting and focusing on form as necessary.

D) Next class, find out how many treats the Ss can remember (and who bought them) and what they can remember of the explanations.

10) Secret Meeting (from TU p. 56)
A) Get some images off the internet of famous people and everyday people (at least one for every student in the class). Aim for a variety of types: men and women, old and young, some famous, some not. Number each picture. Number and fold some small strips of paper (one per student in the class). 

B) Put the photos into a box (face down) and invite the Ss to choose one. Pick out folded numbers two by two (e.g. Number 3 with number 8 and so on. The Ss have to mingle until they find their pair.

C) Each student sits down with their partner. Each pair now has two pictures and they have to decide why the two people in their pictures are having a secret meeting at a nearby café at that very moment. They should create a dialogue between the two people which reveals their reason for meeting and write it down. Monitor as they’re working and correct language as necessary. You can have the Ss perform their dialogue for you while the others are working and suggest improvements.

D) The pairs take turns showing their pictures and read out their dialogues. Extend the activity by giving one picture to each student and asking them to explain how they came to be seen in a café with that person when they were supposed to be in class.

11) The Sounds of Silence (from TU p. 32)

A) Open the windows and the door of the classroom. Tell the class, “Be very quiet for one minute. Don’t speak. Just listen to the sounds inside and outside the classroom.”

B) Hand each student a half sheet of paper and tell them to write down something about what they can hear (a description of the sounds, or even a response to them: what the sounds make them think or feel. Write up an example or two. “I can hear Brahim shouting in the next room. It makes me think of war films, of a drill sergeant yelling at his men. I can also hear water dripping. It makes me think of peaceful rock gardens in Japan and a shopping mall in my hometown.”

C) Give the Ss a chance to write down something about what they can hear/ a description of the sounds, a response to them (what they think or feel). Collect their notes as they finish and tape them to the wall. Ss walk around the room, read what everyone else has written, choose their favorite note, and stand next to it. When everyone has finished, they should tell the class why they like the note they have chosen.

D) Starting with words that people have written down, and adding words of your own, make a list on the board of as many words as possible to describe what can be heard, inside and outside of the room. Ss can write their own contributions on the board as well. Think of everything from ticking watches (or beeping cellphones) to the hum of the fluorescent light. Explain, refine, extend the language that has emerged.

Create a second column How it makes me feel and write it on the board. Ss add phrases or sentences to the list. Give the Ss a chance to write down any new language before you erase the board.

Homework: Have the Ss do the same activity in a different location and write a short paragraph for next class.

12) The Sound of Music

Add two new columns to the board (Types of music and Instruments) to the left of the third column How it Makes Me Feel. Divide the Ss into groups of three and have them brainstorm for types of music and instruments. Have groups share their responses in open class and write them in the appropriate column. Then, have the Ss take turns playing their songs for the class. While each song is playing, the Ss should be listening and writing about what kind of music they think it is, what instruments are being used, and how it makes them feel (any answers are acceptable!). Call on Ss to share their responses in open class and help with language as necessary. End the activity with Ss choosing a favorite song and explaining why it’s their favorite.

Could be used in conjunction with any textbook unit about music.

13) First Sentence
Bring some books to class (preferably different genres: novel, self-help, science fiction, etc.) or ask the students to do the same. Write the title of the book on the board and then turn it over and read the brief synopsis and the quotes on the back of the book. Discuss any problematic vocabulary on the book jacket. Then, give the Ss five minutes or so to write what they think the first sentence of the book will be (based on the title, synopsis and reviews). Call on individual Ss to share their answers and correct language as necessary. When they’re finished sharing their sentences, open the book and read the first sentence out loud. Then, vote on whose sentence is closest to the original, the most creative, the longest, etc. If the Ss are particularly interested in one of the books—and each other’s sentences about it—give them 10-15 minutes to write the opening scene of the book by building on their first sentence. Set a sentence limit to encourage quality sentences over quantity. This can also be assigned as homework and peer-corrected in the next class. Otherwise, continue the activity by choosing another book and repeating the procedure.


14) Paper Conversations

Write the following question on the board: What do you like to do in your free time? Divide the class into pairs. Each student takes out a piece of paper and writes the question at the top. Give the Ss about 6-7 minutes to converse about each question on paper. The Ss are free to take the conversation in any direction they wish, but try to encourage them to ask follow-up questions to get more specific information out of their partner. Walk around and correct language as the Ss are working. Call on a pair to share one of its dialogues. Have the other Ss listen for what the student does, how often, where, etc. Give the other Ss a chance to respond to the dialogue. Help with language as necessary.

Could be used at the beginning or ending of: Touchstone 1 Unit 5 Lesson A: Going Out. It can also be used as a way to brainstorm (activate schema) about virtually any textbook topic.

15) Every Picture Tells a Story (from TU p. 55)

A) Put a picture up on the board and wait for the class to react to it. Once the class starts speaking, invite someone to come and write (on the left side of the board) the story of the picture – as jointly constructed by the class. If the group is large, divide them into two groups and allocate the appropriate space on the board. Explain that you are going to leave the room and come back when they have finished. Give the class a chance to finish their story (or stories) on the board and drop in frequently to check on their progress. 

B) On the right side of the board, reformulate each group’s text and briefly explain any changes. Once you’ve discussed the new text together, cover it up with a large piece of paper. Working in pairs, Ss reformulate the text before comparing it with the version on the board and making adjustments to their version as necessary.   

C) The activity could be repeated with a photo the Ss bring to class (or use one of the snapshots they took for the Snapshot activity.

16) Note the numbers (from TU p. 57)

A) Find a short text (preferably something of the tabloid variety) and write the numbers of the text (the details of the story) on the board out of order. Tell the class they will hear the numbers mentioned in the text: their challenge is to work out their significance (what they mean in the story).

B) Read the text at a moderate speed and have the Ss individually match the numbers to the elements of the story and make notes. Tell the Ss to compare their notes with a partner and read out the text again. 

C) Then, have the Ss reconstruct the text with their notes and takes turns sharing them with the class.

D) Read out the original text and check for comprehension. 

E) Repeat the activity with a new story. Divide the class into pairs and give each pair a number. They listen for their number, note its significance to the story, and put their ideas together in open class. You also have the option of isolating the names of people (or places) and have the Ss establish their significance within the story. 

17) What do you want to accomplish in life?

A) Ask the Ss, “What do you want to accomplish in life? Think of one wish/dream/goal you have and make that the first sentence. Then, think of at least two obstacles that may prevent you from accomplishing it. The entire piece should be three sentences long.” 

B) When they’re finished, pin up their short paragraphs on the wall. Have the Ss get up, visit each student’s paper and write one piece of advice about how they might overcome one of their problems. As they’re working, note down effective and problematic uses of language on the board for correction afterward. 

C) Tell each student to take down their paper from the wall, read the advice and choose the best two pieces of advice to share with the class. They should read their problem (so you can help with correction), the best advice they received and why they think it’s good advice. Call on other Ss to share their goals, potential obstacles, and advice for overcoming them. Help with language used to give advice: 

Homework: Have the Ss write up their short paragraphs for next class.

D) Transition to the text by telling the Ss: “Now we’re going to read about someone else who overcame many obstacles to achieve her dream.” There’s one of these in almost every EFL text, isn’t there? 

Could be used at the beginning or ending of: Touchstone 4 Unit 1 Lesson D: Against the odds, Touchstone 3 Unit 2 Lesson A: Hopes and Dreams
